Welcome to our first ever edition of the Educating Northants
journal! We bring this publication to you at the strangest of
times amidst the incredible work that parents, teachers, leaders,
governors and trustees are doing across our county in response
to the Covid-19 pandemic.

Our hashtags #everyoneswelcome and #bepartoftheconversation
continue to be as relevant now as they were when we first planned
the 2019 Educating Northants conference. The educational
landscape is changing around us, but our mission remains
unchanged. So, we’ll see you on the other side.

We had grand plans for our first edition of the journal but, in
light of the current challenges we are facing, we have chosen
to take a step back. The editorial team is made up entirely by
volunteers who are passionate about the EN mission and have
been incredibly generous with their time. Rather than planning
the final, polished version of the journal as planned, the team are
busy supporting their schools, setting remote learning tasks and
attending school as key workers whenever needed. This has to
come first.

The Educating Northants Team

We are so grateful for those who took the time to write and
submit articles. They have invited us to share in their interests
and successes at a time when collaboration has never been more
important. We thank them for being so willing to contribute and
for offering to connect with other local educators who might be
on similar journeys.

Do give
a follow - support
a teaching
community in
Northamptonshire.

Special thanks!
Our editorial team is made up of the following brilliant volunteers: Angela Brown; Carly Kaplan; Carol Gronow; Kirsty
Berry; Michelle Brett; Esther Gray. We thank them for their
time, their creativity and their critical friendship.
This publication would not have been possible without the
vision and creative direction from Meera Chudasama at
Innovate Journal. Thank you for your wisdom and
experience. We are indebted to you.
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CLARE BOTTLE
CHAIR OF GOVERNORS
NORTHAMPTON SCHOOL FOR GIRLS

I

n the summer of 2019, Northampton School for
Girls bid a sad farewell to Mrs Julia Harley, upon
her retirement after a decade as our Headteacher.
Experienced, well-respected and caring, Mrs Harley
was a very tough act to follow! It was the responsibility
of the school’s governors to recruit a replacement.
Some features of our school could have deterred
potential candidates. Mr Grady at Rugby High School
is an example of a man successfully leading a girls’
school, but perhaps men believed (wrongly) that
they would encounter negative bias, or found it hard
to picture themselves doing the job: barely any men
applied. Secondly, as a standalone academy, our
Headteacher needs sufficient financial acumen to be
the Accounting Officer. Those working within multiacademy trusts are unlikely to have been exposed to
budgetary responsibilities on the scale of a school
like NSG, so this was a daunting prospect for some
and difficult to demonstrate the skill-set we needed.
And finally, there was NSG’s previous Ofsted. The
‘Outstanding’ badge we received in 2006 might imply

there are limited opportunities to improve; and yet with
so many changed frameworks since then, there’s also a
risk that the next inspection could be less favourable.
We had advertised the position in the Spring term before
Mrs Harley left, but disappointingly, there were too few
applications to generate a strong field of candidates.
Governors felt the school deserved better and took
the brave decision not to rush into an appointment
without robust benchmarking. We were fortunate that
our two Deputy Headteachers volunteered to step-up
as acting Co-Headteachers. It’s an unusual model in
the Secondary phase of education, but was supported
by the wider SLT and has worked well for NSG since
September.
Would advertising earlier in the academic year put us in
a stronger position? Our second round of recruitment
was launched with a TES advert in early December.
This time there were considerably more applicants.
The relationship between governors and SLT was
crucial, as everyone worked to develop a thorough day
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of assessments. Candidates were subjected to three
interviews: a learning walk coupled with an interview
on Teaching & Learning; a Leadership interview; and
a Student Panel (fantastic questions: students kicked
off with “which superhero would you be and why?”).
There were also three exercises: a financial test; a short
written paper about DfE’s current Ofsted consultation;
and a light-hearted but revealing group task.
Ultimately, the governors were delighted to appoint
Cristina Taboada-Naya as NSG’s new Headteacher.
Currently Director of the Teaching School Alliance
at Brooke Weston Multi-Academy Trust, Cristina has
been there for nearly twenty years, having joined the
original Brooke Weston school as an English teacher
in 2001 and worked her way up. She is a founding
member of the Educating Northants group and a
longstanding advocate of collaboration between
education professionals. Mrs Taboada-Naya will join
NSG in May.

This is a great opportunity to get to know
your SLT really well. Involving them in the
process is reassuring for SLT and gives candidates a good impression of your school.

Tip for Aspiring Headteachers
Everyone will have great stories to tell about
teaching and learning at interview. If you want
to stand out, seek out experiences that will
allow you to showcase your
business-management skills too.
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The evolution of collaboration
JAY DAVENPORT
PRINCIPAL,
MANOR SCHOOL SPORTS COLLEGE

T

he Educating Northants conference in March
2019 was an epiphany for me and many others.
It demonstrated, with clarity, a new way forward
which was led from a grass roots level and based
around collaboration.

Schools who committed to host would provide the
venue and refreshments and people could just come,
listen, network and discuss education in the spirit of
the Educating Northants conference and its taglines
‘be part of the conversation’ and ‘everybody’s welcome’.

The conference was set against the backdrop of a
government focussed on Brexit and little else; a county
council that was struggling generally, and in children’s
services in particular; an academisation agenda that
had perhaps been creating competition rather than
connections beyond the trust walls. Therefore, the
joy of coming together as a group of professionals in
the spirit of collaboration was palpable on that day in
March.

And so, it was born. #NEDTalks1 took place last July
and was themed on Creativity in Education with
and audience of 60. Since then it we have delivered
a #NEDTalk every half term with a different theme
covering leadership, curriculum and teaching and
learning. The number of supporters continue to grow
with 170 tickets being snapped up for #NEDTalks4.

Too often in education, great hope withers on the vine
because of the barriers that are in place, largely around
time or funding. Following the conference, however,
there was a sense of determined optimism to maintain
the momentum that had been created; when given the
opportunity to come together to learn and collaborate,
teachers in Northamptonshire came. Therefore, what
was required was more opportunity.
As a result, a number of ideas were generated, one
of which was #NEDTalks. The premise was simple: a
regular, informal CPD opportunity in the style TED
talks, giving a grassroots voice to educators within
Northamptonshire and beyond. Further crucial
elements were that #NEDTalks toured the county so
became accessible to all and it was essential they were
FREE!

everybodyswelcome

What makes #NEDTalks special is the informality of it
all. The talks are wide ranging and thought provoking,
moving beyond the twitter bubble echo-chamber
where followers always agree or provide binary hardline extremes where you have to decide which ‘side’
you are on. Add to this high-quality speakers, who are
providing both local context for Northamptonshire
and a broader perspective from guests from out of
the county, and we seem to have found a formula that
works.
As a result, the talks are being supported by teachers,
who just want to be informed. They can sign up and
attend without requiring any direction from their
school or trust and they are in their droves. Educating
Northants wanted to maintain grassroots momentum.
A year on and it is alive and kicking through #NEDTalks.
•
If you would like to host or deliver at a future
NEDTalk please contact srodway@manor.school
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BECKY KING
HEAD OF ENGLISH
THE DUSTON SCHOOL @DartTds

EDUCATIONAL CONTEXT:
ver the past two years, The Duston School
has undergone a period of rapid, positive
transformation with students achieving
some truly phenomenal results last summer. Alongside supporting our pupils, our Head Sam Strickland provides teachers in DART with the time to
actually conduct our research projects and actively
encourages us to engage with educational research
in a meaningful way. This academic year alone, we
have had training from Mary Myatt, Christine Counsell, Chris Moyse and Tom Bennett and all teachers
at Duston are actively encouraged to visit other
schools to sharpen our own practice. DART works
so well because there is no hierarchy; we welcome
anyone – from NQTs to the SLT - and have members
from every faculty within the school. Most importantly, we are given protected time to conduct
research and share our findings across the year.

O

My name is Becky King and I’m Head of English and
a Research Lead at The Duston School in Northampton. I have been a part of the Duston School Action
Research Team since its infancy in 2017. We are an
ever growing group of like-minded colleagues who
are interested in exploring the impact of action
research in the classroom. Follow us on Twitter
@DartTds to learn more about what we do.
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DILEMMA:
DART was set up by Michelle Jones and Doug Wise
in the summer of 2017 with the aim of bringing together colleagues from across the school and sparking intelligent conversations about what we teach
and why we teach it. As the team grew, we started
to formalise the project element of DART, using
booklets to record our research questions, accessing a wider range of journals through our Chartered
College of Teaching memberships (free to all DART
members) and spending more time in each other’s
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lessons. By the Spring of 2019, a group of us were
confident enough to present at the inaugural Educating Northants conference and in October many
of us led sessions at ResearchEd Northants.
As well as encouraging us to look more closely at
our teaching practice, DART members have also presented their work during whole school briefings and
in student assemblies. It’s been especially rewarding
to have students actively engaging in our projects.
Last year, we collaborated on a DART project booklet, with the entire team contributing, sharing their
work in whatever format they preferred. Our celebration day in July showcased both the supportive
community we have nurtured over the past two
years as well as the number of high quality projects
that have taken place in faculties across the year.
Our research questions ranged from: ‘Will mechanical repetition and practise of numeracy skills improve performance?’ to ‘Under what conditions do
HPA PP students achieve their target grades in GCSE
English?’. In our Friday morning meetings we discuss
a book, piece of research or share project updates.
Our most recent blog post describes our reactions
to Matthew Syed’s ‘Rebel Ideas’ and left us questioning whether we seek out challenge or ‘play it
safe’ in our professional interactions.
Part of the beauty of DART is the opportunity to
collaborate with such a positive, forward-thinking
team of subject specialists. We may not have all
of the answers to many of the dilemmas facing us
in education but we refuse to stop asking difficult
questions and embrace the challenges set before us.
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VICTORIA MURPHY
NORTHAMPTON COLLEGE
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n 2018-2019 Northampton College launched and
ran a series of events – an initiative called ‘Ignite
the Spark’.The overall objective of Ignite the Spark
was to inspire young people about the exciting possibilities of STEM careers.
Ignite the Spark was designed and led by the College’s marketing team and provided local secondary
schools with the opportunity to participate in a
series of challenges and interactive activities led by
the National Space Academy to support the teaching of science, technology, engineering, and mathematics using the inspirational context of space
exploration.
Hands-on activities and experiments enabled students to explore forces, gravity, the electromagnetic spectrum, pressure and temperature, astronomy,
and more. Mars, comets, human spaceflight, and
rockets were all used to engage students with the
curriculum and to inspire them with the role phys-
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ics and physicists have played in our understanding
of space.
An exciting element to the Ignite the Spark initiative was The Big Rig – an outdoor challenge focusing on renewable energy. This exciting task saw
pupils competing against other local secondary
schools to install a solar powered water system on
a large scaffold system set in the outdoor courtyard
of the College. The challenge included a combination of practical and theoretical sessions, all linked
to the curriculum and with a strong focus on health
and safety. Teams were judged on a range of set
criteria including how well they understood and
planned the project, economical use of materials,
design of a rainwater collection system, and the
waste management process.
At the end of the day, pupils were encouraged to reflect on their group experiences and share learnings.

everybodyswelcome

Igniting the Spark was a fantastic event that really stimulated and enthused our students. The resources
and activities, that included rocket building and making a comet, amongst others, were excellent with
a high level of challenge and the presenters all explained their topic and answered questions in detail.
The Northampton College campus provided an aspirational setting and they were excellent hosts. Our
students had a great day and learned lots and I would definitely recommend this event to other schools.
LOUISE OLIVER, SCIENCE TEACHER AT KETTERING SCIENCE ACADEMY

I’ve really enjoyed this event – I think it’s been great to take the students that have learned lots of
theoretical science surrounding these technologies, such as photovoltaics and solar panels. We’ve spent
a lot of time learning about these in class, but it’s great for them to get hands on experience and see
these things for themselves.
MATT MANNING, SCIENCE TEACHER AT NORTHAMPTON SCHOOL FOR BOYS,
TALKING ABOUT THE BIG RIG LOW CARBON CHALLENGE

Our Ignite the Spark initiative recognises the power of partnerships between education
and industry, providing pupils with the opportunity to learn directly from those actually
working in STEM-related careers. By working together, we can make sure all
young people and their parents are fully informed about exciting career pathways.
VICTORIA MURPHY, HEAD OF MARKETING, NORTHAMPTON COLLEGE
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Goodbye Gimmicks,
Hello World!

KATE HAYWARD-PRETTY
ASSISTANT HEADTEACHER, KINGSTHORPE COLLEGE

A

sk anyone who knows me, they will agree
that I am an avid fan of technology and a
habitual consumer of gadgets. My home is
flooded with Alexa devices, smart plugs and bulbs
and I am giving serious thought to buying a fridge
that will order my shopping. As a teacher of IT, I
fell in love with the ‘Internet of Things’ many years
ago and really enjoy being part of the digital age,
particularly as it has been such a catalyst for innovation.
Ironically, I am less of a fan of gadgetry and gimmicks in my classroom. In my fifteen years of service so far, I have seen many educational fads come
and go; usually at the expense of learning time. It’s
taken me a long time therefore, to narrow down
my definition of best practice and to work out how
best to share it with others.

Self-evaluation is an absolute necessity in teaching
and good teachers are naturally good at it. We have
all reflected on lessons of old, lamented about how
we think we got it wrong and how we could improve our practice. We continuously try things out,
make mistakes along the way, spend time talking
to colleagues and immerse ourselves in reading
and research to broaden our horizons. We persist
and grow so we can keep meeting the needs of the
young people we teach. In the long-run, our practice evolves, and it makes our best even better.

something back – a voice to start a conversation, to
fuel collaboration and growth within a professional
learning community at our school so we can share
our best practice and keep getting even better.
The inventors of WD40 took 40 attempts to correctly calculate the formula for water displacement.
This is how I define best practice – it takes persistence to improve, coupled with a willingness to
evaluate, grow and learn. Innovation at its best.

My challenge this term is to help my school dip it’s
toes into the national conversation. Although I have
been quietly involved in EduTwitter for many years,
I have generally had a one-way relationship with the
feed on my home screen. With the dawn of a new
decade, this former first-class magpie seeks to offer
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ADELE O’DOHERTY
DEPUTY HEADTEACHER, NORTHAMPTON HIGH SCHOOL
GIRLS’ DAY SCHOOL TRUST

E

ducational technology (or EdTech) has been
through a variety of stages in schools. In the 1990s
and early 2000s we were teaching students how to
use software in the world of work. The last decade has
mostly been about the tech itself. Do we want iPads,
Chromebooks, Microsoft? Do we want Bring Your Own
Devices (BYOD) or class-sets? Should we have smartboards
or not? These questions have dominated many school
discussions. But I am pleased to be part of a community
that is now considering the EdTech pedagogy. Schools
are long overdue an overhaul of how we teach and our
understanding of how students learn. I believe it doesn’t
matter what the platform or software; the main thing is
that EdTech should bring the teaching and learning to
life, offer choices and give flexibility in the curriculum.
This year I have been lucky enough to be supported by
the Trust I work for, the GDST, in realising an exciting
project. Through the GDST’s partnership with online
learning platform, FutureLearn, I have been able to design
and deliver an online course for our Sixth Form students
studying the Extended Project Qualification (EPQ). The
driver for this project was the need for flexibility in our
curriculum. In fact, in part, it was the very flexibility of
our Sixth Form curriculum offer that created the problem
requiring a flexible solution! Our school enables Sixth
Form students to create a fairly bespoke programme of
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study, a pick-and-mix of three A Levels and a range of
elective courses. We believe firmly in the value of the EPQ
as a tool which gives students an opportunity to study
independently and in-depth a topic of personal interest.
The EPQ requires a range of taught skills to be delivered
in order that students understand how to create an
academic piece of work and reflect on the journey they
take through the creation of the project. With such a
flexible timetable and only two staff delivering the taught
skills, we had been struggling to enable the students to
attend the skills sessions needed.

In September I launched the course Advanced Skills for
EPQ and Beyond and monitored progress. There are
certainly some learning points for me about how much
time it takes to complete tasks, how much realistically
the students will engage with the collaborative aspects
of the course without prompts from teachers and how
to balance out the passive and active elements. But
encouragingly, more students that ever signed up to
undertake an EPQ and feedback indicates that the course
content was useful even to those not wishing to take the
EPQ.

So with invaluable support from the GDST’s Online
Learning and Innovation Manager and backed by the
research I had been undertaking on Massive Online
Open Courses (MOOCs)* on my MSc course with Open
University, the plan took shape. Video content, suitable
tasks, articles and reading materials all needed to be
sourced, created or adapted to fit the online learning
mode of study. I decided, for example, to use first hand
materials from previous EPQ students in my video content,
to hopefully bring the programme to life for students.

Next year we will adapt the course according to feedback
and aim to expand availability to other schools in due
course.
Teachers have nothing to fear from online courses; they
will not make teachers’ roles redundant but will enhance
engagement with our subject and give more depth to
discussion and collaboration when face to face.
* Technically, this course is a Small Personal Online Course (SPOC) as
it is, for now, only open to our students.

We mapped out the programme via a helpful spreadsheet
provided by FutureLearn and discussed what order to
deliver the various elements of the course and how long
each week’s module should take.
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LISA JEFFERY
HEADTEACHER, RAUNDS PARK INFANT SCHOOL
@RaundsPark
My name is Lisa Jeffery and I am the headteacher at Raunds Park
Infants School. I became headteacher here in September 2014. We
are very active as a school on Twitter on @RaundsPark

R

aunds Park has 122 children on roll and is based in East
Northants. We aim to provide an environment where children feel happy and safe with a curriculum that is broad and
interesting.
When I started here I realised that although the teachers taught PE
weekly, that PE and sports didn’t have a high profile in the school.
The school didn’t have a strategy for spending Sport’s Premium
funding, and in fact struggled to spend it. We recruited a NQT
with loads of potential, and with a huge interest in PE and sports
in school. In the 5 years since, sports has become integral to our
school ethos.
Our aim is to give our children access to a wide variety of high
quality sports, to experience high quality PE teaching, and to have
positive attitudes to physical activity and to lead healthy lifestyles.
One of the barriers we quickly came across was the lack of opportunities for Infant school to participate in competitive school
sports events as they are most often targeted at year 3 upwards.
We also found that events are often held in Northampton, meaning travel costs had to be factored in. However, through our links
with Pacesetters, we participated in the Pacesetters games which
organises events from Reception up. Each year we now send about

50% of our Reception children to a competitive event, and by year
two each child will have represented the school at least once.
These experiences support our character development immensely,
the children learn self-confidence, resilience, team work and love
being proud to be representing the school and working as a team.
Last year in the Pacesetter games we came 8th out of 56 schools.
Not bad for a small, rural Infant school!
We take every opportunity to expose children to a range of different sporting and physical activities. These are often through taster
sessions and extra-curricular clubs. These have included football
days led by Northampton Town FC, climbing sessions, Bollywood
dancing, New Age Kurling and cricket. As a result of these some of
our children have gone onto continue participating in these events,
for example several children joined the local cricket club. We also
love celebrating events such as Sports relief through things like an
inter-school tug of war competition!
Children are encouraged to be healthy and active through use of
fitness trackers, interactive electronic target boards on the playground, and a significant investment in good quality playground
equipment. The quality of PE has also improved dramatically
through the use of Real PE. We also employ a sports teaching assistant who works alongside staff to teach and assess children and
provide support and interventions to individual children.
Overall our commitment to sport is setting children up to be
healthy and active; we believe it is a crucial investment in these
children’s future.

beapartoftheconversation
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Power of
Listening

the

ANGELA BROWN
ENGLISH & DRAMA TEACHER
BROOKE WESTON TRUST @AlegnaBrown

W

hen I started thinking about what I can
celebrate, I realised there are so many
things because teaching is rich with opportunities to change lives, to make connections,
to grow. I got to thinking about those small things
that so often go unnoticed, uncelebrated, before
we move on with that assembly we have to plan,
that mock we have to mark. So, I’m going to tell
you a story. Not about the highs of results’ day, not
about the progress made by so -so percent of students…. No. This is about the tiny seeds we plant as
teachers, the little things we say and do, that grow
and flourish into something significant, maybe life
changing.
The other day, a Year 11 I don’t teach passed me
on the corridor and said a cheery, ‘morning Miss’.
I thought it was strange. The day after I saw him
again and he greeted me again with a smile and
‘morning Miss’. I was confused. I didn’t teach this
lad. Why was he being so friendly?
Then I remembered.
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The week before, I had been present when a boy,
this boy, had been removed from class. He was
angry, wanting to vent. He had been given some
English work to do but didn’t know how to tackle it,
but before I demanded he get on, I listened. I really
listened. We talked about what had happened in
the classroom. We talked about what it is about
English he struggles with and we talked about his
aspirations. This young man, I learned, wanted to
study music after Year 11. He was a clarinet player,
on a reasonable grade. It’s what he loves. He has
researched what he needs for the course and, having received a Grade 2 in his last English mock, he
needs to make up two grades in the summer. It was
only then that we moved back to the English work.
The result showed progress, albeit not finished, but
worthy of at least two grades above his mock grade.
So what is my point? Well, I think John Hattie (2012)
had a lot right when he said that ‘visible learning…
is when there are active, passionate, and engaging
people (teachers, students, peers) engaging in the
act of learning.” I pick up on the “active and passionate”, that the acts we do as teachers don’t have

to be based on pedagogy, and sometimes it just
about being interested….and caring. Hattie’s research
states that positive student expectations make the
most impact on learning, closely followed by teacher-student relationships. For this young man, we
overcame the barriers to his learning in a difficult
lesson, not because I taught him anything new: I just
listened to him.
So I learned something that day too. I learned that
next time this Year 11 says ‘HELLO, I’m not going
to look surprised at his greeting, but I will ask him
how he is. I will offer support. It is often the small
things that make a difference.

• Hattie, J. (2012) Visible Learning for Teachers:
Maximising Impact on Learning. Routledge,
Oxon.
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JESS DUNCAN
TEACHER OF HUMANITIES & RESEARCH CO-ORDINATOR
SIR CHRISTOPHER HATTON

A

s a recently qualified teacher, being successful in
my application for Research Co-ordinator at Sir
Christopher Hatton was incredibly exciting, but
at the same time quite daunting. Our plan that started
in September seemed ambitious but essential in our
aim to best prepare our students for the 21st century.
When I was a trainee, I loved reading the latest research
and this continued throughout my NQT year as reflection was regularly encouraged and embedded in our
timetable. Despite this, one of my concerns about our
profession is that the longer you are in it, often the less
time you have to pause and reflect, on both the good
and bad.

Despite this being a long-term aim, which will be
continuing next year and beyond, we have been blown
away by the impact on staff and students so far. At the
end of each term we have created ‘Hatton Highlights’
from teachers who have been encouraged to WOW
(watch others work). From sharing new techniques
about how to embed vocabulary and encouraging more
student-led questioning, to students feeling more confident in sharing their opinions and using new ‘words of
the week’, we are starting to see the impact – mainly as
a result of the incredible openness from our staff and
students.

Sir Christopher Hatton’s embedded weekly CPD hour
for all staff enables us to stop and reflect, with alternating weeks between the whole school focus and
department. My role has been creating the sessions
for staff. In these sessions teachers are put into teaching and learning groups made up of different subject
specialists.

One anecdote that resonates and highlights the journey
we are on with teaching and learning, was when some
of our KS3 students said they felt teachers were being
more honest with them about how difficult it can be
to learn new words and develop stamina for reading.
They recognised they were being praised and rewarded
for their attempts and felt teachers were more understanding which helped them feel more confident in
pushing themselves to improve their literacy.

At Hatton we wanted to focus on strengthening the
literacy of our students. This became our focus as our
school population is made up of a variety of students
from different areas and backgrounds. As a result, we
split up the termly foci on embedding vocabulary, reading, questioning and, the final one to come, oracy.

We would love to share ideas with and between
schools across the county, please email duncanj1@hattonacademy.org.uk and let’s continue, as
Educating Northants promotes, to make Northamptonshire’s education narrative something to be proud of
and a stronger education community.

With the increasing use of technology and social media, it is sometimes difficult to get students to think
independently, read for pleasure and question ideas.
We want to help our students not only to leave Hatton
with good grades on paper, but also be well-rounded
people with the skills they will need for the future.

beapartoftheconversation
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What is dialogic
teaching?

Learning to think: thinking to learn
EMMA HOPKINS
DIRECTOR OF HUMANITIES, CORBY TECHNICAL COLLEGE @MRSH

I

am Director of Humanities in a growing Free
School in Corby, I have been in the role for three
years and worked in the school for five years. The
school is built in the centre of town with an intake
that consists of majority White British working class
students. The school has unique technical ethos
which drives technical subjects such as STEAM*
and encourages connections with local businesses
to promote students into apprenticeships as well
as university. As a result of this, the school attracts
a boy heavy cohort of two thirds boys in comparison to girls. This provides different challenges; but
fundamentally the core belief that our job is to
facilitate opportunities and inspire our students to
be succeed.
My classroom environment, I would like to think,
follows the new term “warm strict”. It is vibrant with
key historical figures on the walls alongside students’ work with a key message of success and ambition. However, throughout the years I have experienced one key challenge in my classroom from Year
7 to Year 11: problem solving. Students would often
say to me “I am not sure” and “I don’t know what I
would do differently”. After a number of years of
hearing the same thing I thought about what I can
do to help teach them to think independently. I
wanted students to take ownership of their learning and understand they are the ones who have the
tools to unlock their potential. I am there merely to
facilitate that with knowledge and guidance.

I don’t
know what
I would do
differently
Metacognitive learning is something that was of
interest to me. Originally I thought I would to have
to do something drastic. However the more I researched the topic, the more I realised it wasn’t
about changing my pedagogy. Instead it was about
tweaking and creating opportunities to explicitly
address students’ learning and processes. I started
my research on the EEF website which was fantastic with lots of suggestions. One area I wanted to
trial was the process of developing metacognitive talk as a strategy for Year 11. My focus was on
‘Dialogic Teaching’ explicitly asking students about
their thought process then probing to develop the
learning. To begin with, as expected, students often
replied with “I don’t know” or “I am not sure”. I read
Robin Alexander’s book on Dialogic Teaching which
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“emphasises classroom dialogue through which
pupils learn to reason, discuss, argue, and explain”.
I used oral feedback to prompt students: via questioning and scaffolding tasks that focused students
on how they were learning. From this students have
become more receptive to discussing their thought
processes and in turn started to develop learning
strategies to tackle problems independently. Doing
this routinely has become a part of my teaching
practice with Year 11. Some students have mentioned how much more aware they are with what
they learn. Now onwards and upwards to starting
with year 7 as my next trial!

Becoming popular in the early 2000s,
Robin Alexander defines dialogic teaching as the use of talk between teacher
and student. In this space, dialogic space,
students are engaged in ideas, negotiating understandings, and developing their
knowledge on a given topic. Also check
out Rupert Wegerif’s work - he also provides a clear explanation.
Click on the names to learn more!

* STEAM combines the technical and scientific subjects with a more creative approach of the Arts.

• Alexander, R. J. (2017) Towards Dialogic
Teaching: rethinking classroom talk (5th edn),
Dialogos.
• Mercer, N. & Dawes, L. (2008) The value of
Exploratory Talk. In Mercer, N. & Hodgkinson, S.
(2008) (eds) Exploring Talk in School. London:
Sage.
• Education Endowment Foundation
[online] [Accessed at] https://
educationendowmentfoundation.org.uk/
evidence-summaries/teaching-learning-toolkit/
meta-cognition-and-self-regulation/ (Last
accessed 2nd February 2020).
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ANNA CARTER
LEAD IN ENGLISH AND TEACHER PROFESSIONAL LEARNING,
NORTHAMPTON PRIMARY ACADEMY TRUST
@annacarterdfw

A

nna Carter leads the Curriculum Project at Northampton Primary Academy Trust, as well as leading on
English and Teacher Professional Learning as part of
the Education Team. She worked as a teacher, Local Authority Adviser and Education Consultant before joining the
central team at NPAT. Anna recently spoke about The Long
and Winding Road (The NPAT Curriculum Project) at one of
Educating Northants’ NED Ted Talks.
One of NPAT’s education priorities is to raise attainment for
all pupils, with a particular focus on disadvantaged pupils.
We do this not for the sake of league tables, but as part our
moral purpose, to ensure that all pupils, no matter what
their background, are on an equal footing when they leave
primary education.
Seven of the eleven schools have above the national average for the number of pupils eligible for free school meals
and four have significantly more. Reading results in the
trust need to improve, and background knowledge (or lack
of it) and vocabulary (or lack of it) are problematic, along
with the fact that children often forget what they had been
taught. We had to pay attention to the root causes to find
solutions.

Watch this
space!
So, we entered an explore phase: Mark Rowland ran pupil
premium audits in each of the trust schools, Senior Leaders
visited West London Free School and Reach Feltham to see
their clear focus on vocabulary and wider curriculum in
action. Some attended the Learning Scientists’ conference
to find out more about how children (and adults) learn. Tom
Sherrington worked with staff to help shape the direction
of travel. There was also reading to be done: Understanding
How We Learn (Weinstein et al, 2019), Bringing Words to
life (Beck et al, 2013), Closing the Vocabulary Gap (Quigley, 2018) and The Curriculum - Gallimaufry to Coherence
(Myatt, 2018).
Whilst the conundrum of wider curriculum was still being
explored, vocabulary and cognitive science training was
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initially, planning and resourcing formats had to be agreed,
protocols and copyright clarified and a huge commitment
from schools was needed to provide staff for the writing
teams in an ongoing cycle throughout the year. However,
we are now firmly on the journey and currently half-way
Alignment around the future of the wider curriculum was through the first year of writing. Early signs are positive,
children are enthusiastic about the new materials and staff
critical. Members of the Education Team visited schools
to examine the wider curriculum picture and to work with feedback has already helped to influence each phase of the
writing process. It is heading in the right direction and we
senior leaders on possible next steps for the trust. After
confidently hold our nerve. Watch this space!
months of exploration and debate the NPAT Curriculum
Project was born.
written and rolled out across the trust. Each written in
blocks of three, with spacing between delivery, retrieval
practice built in and an expectation of implementation in
every school.

Teams of expert writers from within the trust were to
produce long-term maps, medium term plans and supplementary resources in Geography, History, RE and Science.
Knowledge and concepts would be agreed and developed
across year groups and enrichment opportunities would
be identified. The principles of cognitive science would be
applied, and subject specific vocabulary identified in the
plans. Teachers would be given opportunities to both access
the materials and to be part of ongoing evaluation.
It hasn’t been easy; long-term maps proved contentious
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Championing education
for boys

HAYLEY DRAPER
LEAD PRACTITIONER FOR ENGLISH
KINGSTHORPE COLLEGE

I

t is constantly reported in the media that there
is a failure to confront the problem of boys’
underperformance (Turner, 2018), that too much
focus has been on girls at the expense of boys
(McCartney, 2016) and that teachers have lower
expectations of boys leading to their poor academic performance (Moorhead, 2019). But do the
headlines represent the reality of the work going on
in schools?
I currently teach an all-boys Year 11 English class and
I can whole-heartedly say my expectations could
not be higher. What I have found is that this ethos is
infectious: the more I expect excellence from them,
the greater they deliver.
The class came about organically through set changes that meant the few girls that originally existed in
the class moved into other sets and boys from other
classes moved in, and thus, my ‘Boys Class’ was born.
Looking around for the best ways to engage the
boys, I stumbled upon the clichéd response of “use
competition”, “play games” and “make the topics
link to sports or video games” and worried that my
own ideas were far removed from these suggestions;
thankfully, I did find something that resonated with
me.

‘The idea that making
lessons entertaining or
tailored to pupil interests will
increase focus and improve
outcomes is a widespread
fallacy’
(Roberts & Pinkett, 2019: 20)
Like many others, having read ‘Boys Don’t Try’ (2019)
by Mark Roberts and Matt Pinkett, I was inspired
to shape my practice to give the boys the very best
education I could provide for them – not through
simplifying the curriculum, but by making it accessible and engaging.
In Mary-Claire Travers’ 2017 book ‘White Working-Class Boys: Teachers Matter’, she suggests that
boys suffer from a fear of failure and a lack of ambition which leads them to conform to masculine stereotypes which involve underachievement. In practice, I have found that only by showing boys that we
believe in their success are we able to fully capture
their potential and our class has a community culture which embraces failure as a chance to improve,
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continuous ambition which allows the boys to meet
goals then set new ones and a determined drive for
success to show others just what they are capable
of by working together and encouraging each other,
not competing against each other.
I got to know the boys – as learners, and as people
– so that we could find common ground to build on
and work in the most effective way to help them
retain information and hone skills. We used humour
to remember challenging information – even with
some Victorian dancing! We modelled work together. We celebrated the successes of individuals and
had them share their answers to inspire others.
In just one term, every student raised their attainment - some by 2 whole grades - and their attitudes
showed radical change. Boys who were once predicted Grade 3 are now pushing for Grade 6 this
summer.
I have huge respect for the boys in my class and in
turn, they respect me. We all work hard and we have
the same objectives. It’s certainly not always easy,
but it is always worth it as we move a step closer to
our goals every lesson. For me, cracking your classroom culture and knowing your boys is the best way
to show them how to succeed.

• McCartney, K., 2016. ‘Our schools are failing
boys which is bad news for Britain’ [online],
The Guardian, London, 6 September. Available
from: https://www.theguardian.com/
commentisfree/2016/sep/06/schools-collegesfailing-boys-masculinity
• Moorhead, J., 2019. ‘Boys will be boys? How
schools can be guilty of gender bias’ [online],
The Guardian, London, 23 April. Available from:
https://www.theguardian.com/education/2019/
apr/23/school-guilty-bias-against-boys-gendergap-education
• Roberts, M. & Pinkett, M., 2019. Boys Don’t
Try? Rethinking Masculinity in Schools. Oxon:
Routledge.
• Travers, M., 2017. White Working-Class Boys:
Teachers Matter [online]. London: UCL Institute of
Education Press.
• Turner, C., 2018. ‘Boys left to fail at school because
attempts to help them earn wrath of feminists,
says ex-Ucas chief’ [online], The Telegraph,
London, 16 November. Available from: https://
www.telegraph.co.uk/education/2018/11/16/
boys-left-fail-school-attempts-help-earn-wrathfeminists-says/
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Note taking:
the Cornell way

NIMISH LAD
VICE PRINCIPAL,
WRENN SCHOOL @NLAD84

S

tudents at Wrenn School are keen to learn and
explore new opportunities. They embody the
values of being “Proud to be WRENN”; work
hard, respect others, enjoy learning, never give up,
nothing is impossible.
Throughout the last few years, I have been developing my practice of using Cornell note taking within
the classroom and in pupils own revision notes.
What I had noticed over time is that pupils were
taking excellent notes in lessons, but they were not
using them to help them prepare for assessments in
a useful manner.
The aim of my project was to get a better understanding of how pupils could present the information that they obtained within a sequence of
lessons in their own books, to allow it to be more
useful in preparation for assessments. Cornell note
taking was by far and away the most effective note
taking strategy I came across in my own research,

leading to me forming an action research project
around it.
By providing students with a framework based
around answering key questions, using key terminology and summarising content into a brief set of
bullet points, pupils found their notes more useful.
They were able to locate which lessons contained
which information much easier than before. This
aided pupils with preparation for assessment, as
well as built in the cognitive science elements of
retrieval practice and spaced interleaving, as pupils
found it much easier to self-test on prior knowledge if they could locate it easier.
There were some bumps in the road; initially pupils
found it difficult to summarise key content and
distill key terms from text. However, modeling this
work on board helped students to better understand how to break their work apart. Through trialing this style of note taking with a range of students
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... many pupils liked to
use this style of note
taking with their own
revision notes...
it was clear that this is a specific strategy to use
with individuals rather than a whole school or class
strategy. While often used in classroom notes, many
pupils liked to use this style of note taking with
their own revision notes, therefore allowing them
to distill large amounts of information into smaller,
bitesize more manageable single sheet summaries.
The main research I used to inform may practice,
and that of my pupils, was the Cornel university
website itself. The website went through, step by
step key ideas with how to structure the notes

to ensure that they were presented in a useful
manner. Pupils also found videos at this website
useful: http://lsc.cornell.edu/study-skills/cornell-note-taking-system/

What is Cornell note taking?
Notes

Students write there notes from the lesson in the biggest space in their exercise
books.

Keywords & Comments
From the lesson students note down
keywords and their personal thoughts comments in the right-hand column.

Summary

The bottom box gives students the space
to summarise the lesson in their own
words or this can be completed as a class.
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The eyes, ears and voice of
the child with medical needs
CATH KITCHEN
HEADTEACHER, HOSPITAL & OUTREACH EDUCATION

C

hildren and young people who are too unwell to
attend school during periods of illness and hospitalisation in Northamptonshire maybe provided with
education by staff from Hospital and Outreach Education.
Supporting children and young people to keep up with their
education is fairly straightforward - they can come to an
outreach centre, can have one to one teaching or tutoring,
or some supported online learning to help them keep up
with their studies - but enabling them to remain connected
to their home school, home community and peers, is much
more challenging.

So step up AV1, a telepresence solution produced by Norwegian startup company, No Isolation (www.noisolation.com/
uk/), the small robot that becomes the eyes and ears of the
child in the class. The child logs into AV1 via an app on a
tablet. They create a unique pin number and only the child
is allowed to access the live stream. The camera in the ‘forehead’ of AV1 sends a video stream from the child’s classroom
to the tablet, which is encrypted end to end and not recorded. This allows the child to ‘see’ their teacher, their peers
and any visuals being used. The loudspeaker in the ‘stomach’

of the AV1 allows the child to hear the teacher and their
peers and for them to hear the child - it is the child’s actual voice that comes out, just as if they were present in the
class. The child can indicate how they are feeling by using
some ‘expressive eyes’ accessed within the app, and to ask a
question by making the AV1’s head flash. The child also has
a volume control for the speaker which means as well as
taking part in whole lesson work, they can also join in group
work - or just chat socially to their friends! For the child’s
home school, they can keep in touch with the child, monitor their progress and give the child an attendance mark so
improving school attendance, one of the key performance
indicators set by the government - it is a win, win situation
for all parties.

these in turn, have a positive effect on a child’s emotional
wellbeing, which may also have a positive physiological impact and may even contribute to their recovery.
We hope longer term that using the AV1 will be an option
for all pupils and schools in Northamptonshire - leading the
way for pupils with medical needs.

The AV1 pilot is one of nine DfE projects for children and
young people in alternative provision and one which focuses on improving transition rates. The initial findings from
using AV1 have already shown a significant positive impact
on the child’s sense of belonging, the ease by which they
are able to transition back into school and their sense of
isolation. The average attendance rates have doubled. All of

everybodyswelcome

17

Opening doors to a
Collaborative culture
POPPY HOLMES
NORTHAMPTON SCHOOL FOR GIRLS

W

e are three middle leaders working at
Northampton School for Girls. Despite
working in vastly different areas, we came
together to attempt to shift the mindset and culture of our school when it comes to sharing best
practice. Jon is a Science teacher and Head of Year,
Rachael teaches Dance and PE and is also a Head of
Year, and Poppy (@popstifer) teaches English, alongside being the subject leader for Film Studies.
NSG is a single sex secondary school that would be
considered large, with approximately 1700 students on roll. We have an above average number
of students with English as an Additional Language
(EAL). One of the key values we promote at NSG is
respect - our ethos is Respect for Self, Respect for
Others, Respect for Learning. Whilst this is a culture
we have always presented to the young people we
work with, it is perhaps one that we, as educators
did not consider strongly enough when thinking of
our own approaches to teaching - were we showing
any respect to ourselves, our charges and the process of learning if we were not consistently sharing
and continuing to develop our teaching practice?
Our school is one of the top 20% in the country
based on our most recent results - we know how to
teach, and how to do it well. Despite this, a couple
of years ago there was very little sharing of ideas
outside of departmental meetings, and even few-

er opportunities to actually watch our colleagues
teach. This was not down to laziness or disinterest;
as a school we have links with a number of training
providers, and many of our staff members have
worked closely with trainee teachers. Instead, we
were prioritising other areas - re-writing GCSE
schemes of work (Cheers Mr Gove!), developing
our own Inclusion provision, and...well, teaching the
kids! As a group of staff, someone needed to take
the initiative and encourage their peers to realise
that their own development was equally as important as the progress of their young charges.
Sharing best practice and collaboration amongst
teachers is becoming an increasingly popular approach within education but often faces many barriers, with time being a frequent obstacle. Hargreaves
and O’Connor (2018) propose the many benefits of
establishing a culture of collaborative professionalism in their book Collaborative Professionalism:
When Teaching Together Means Learning For All.
Therefore as part of a shift in culture we developed
a model for sharing good practice within the school;
one digital and one within the classroom. The
digital platform allows for the sharing of resources, announcements and discussion of the teaching
trends of the day. This resulted in the creation of
the Professional Learning Network (PLN), a google
classroom that all staff are part of. This allows all
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colleagues to engage, share and communicate with
one another without leaving the comfort of their
classroom, at a time that fits in with their working
day. Staff engagement with the PLN is becoming an
integral part of our sharing culture although we will
continue to encourage our colleagues to utilise this
resource whenever possible.
The second strand of our approach to changing
mindsets was introducing regular Open Door Weeks
during the school year encouraging teachers to
make connections with their colleagues and watch
each other teach. This could be for part of or the
entirety of the lesson. The first few cycles were hit
and miss; some staff were overwhelmingly enthusiastic, whilst others were unable to participate due
to lack of time, lack of confidence or just sheer lack
of energy. With some tweaking and consideration
of feedback, we finally landed upon a way to make
Open Door Week accessible for more of our colleagues than ever. After some negotiation with our
SLT in charge of training, we were able to offer staff
a swap; open your classroom during Open Door
Week, use one PPA to arrange a visit to a colleague,
carry out the visit and provide some feedback on
what they had learnt from the experience. In return,
this counts as one of their after school training sessions. Although there are still elements of the process which require tweaking, this iteration of Open

Door Week has been our most successful yet, with
colleagues commenting on the fantastic aspects
of teaching they noticed. This ranged from questioning - “Brilliant use of Blooms Taxonomy with
higher-level questioning for your HAPs students” to relationships with students - “Excellent relationships, grounded in mutual respect, were evident.”
- to a greater appreciation of the commonalities in
the subjects we teach - “I am now looking at how I
can adapt PETAL to history GCSE to help pupils use
skills across both subjects”. Although it has taken
time to get there, we now share more resources,
strategies and pedagogy than ever before - and do
so happily, voluntarily, in a way that is valued (and
reimbursed!) by our SLT.
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